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• A population of 1,149,552 
(2013 municipal census) 
• Economically dynamic 
• Culturally diverse 
• Visible minority people: 1/4 
• Chinese (6-7%) 
 

My study – perceived racial discrimination and social support 
Forms of racial discrimination 
• Individual discrimination 
 Explicit discrimination 
 Verbally teased, abused, or insulted  
     (e.g., Fisher, Wallace, & Fenton, 2000) 
 Physically assaulted (e.g., Simons et al., 2002) 
 Threatened online (e.g., Chou & Feagin, 2008) 
 Implicit discrimination 
 Socially excluded (e.g., Phelan, Yu, & Davidson, 1994) 
 Ignored for service (e.g., Wang, Siy, & Cheryan, 2011) 
 Watched by security in stores (e.g., Wang, Siy, & Cheryan, 2011) 
• Institutional discrimination 
 Unequal educational/job opportunities (e.g., Valencia, 2000) 
 Being questioned of their citizenship (e.g., Hong et al., 2013) 
CORE – Creating Opportunities for Resilience and Engagement 
（the pilot phase） 
My study – perceived racial discrimination and social support 
Adverse effects of racial discrimination 
• Impinge on psychological wellness 
 Self-esteem (e.g., Dotterer, McHale, & Crouter, 2009) 
 Self-control (e.g., Gibbons et al., 2012) 
 Depression (e.g., Greene et al., 2006) 
 Anger (e.g., Wong et al., 2003) 
 Stress (e.g., Sellers et al., 2006)  
• Impact on educational outcomes 
 School dropout (e.g., Felice, 1981) 
 School performance (e.g., Valencia, 2000) 
 Academic engagement (e.g., Phelan et al., 1994) 
 Academic curiosity, persistence, and grades  
    (e.g., Smalls, White, Chavous, & Sellers, 2007) 
• Result in unhealthy behaviours 
 Substance use (e.g., Gibbons et al., 2012) 
 Smoking (e.g., Wiehe, Aalsma, Liu, & Fortenberry, 2010) 
My study – perceived racial discrimination and social support 
Extant literature is largely concerned with: 
• ‘individual pathologies’ associated with ethnic minority students; 
• individualistic framework; 
• black students; 
• and the US context. 
My study differs in: 
• the use of a sociological framework - habitus and field 
(Bourdieu, 1977; Luke, 2009); 
• Canadian context; 
• and concern with multiracial groups of students.  
Research question: 
Is there a relationship between  students’ perceived racial discrimination 
and social support?  
My study – perceived racial discrimination and social support 
The sample 
• Six catholic schools in southern Alberta 
• 1,445 complete cases 
• Grade Five to Nine (roughly evenly distributed in grades) 
• Age: between 9 and 15, mean age = 12 
• Gender: girls – 49.7% 
• Canadian born – 78.2%; overseas born – 21.8% 
• Home language 
 English only – 69.9% 
 Other languages or other languages mixed with English – 30.1% 
(African, Asian, Latin, or European)  
Qualitative data: two open ended questions 
 
• What do you like best about your school? 
 The theme of race 
The thing I like best in my school is that everyone gets along and nobody treats 
anyone differently if they have let's say a different skin tone. 
 
 The theme of school support 
I like that there are people that I can trust and count on, whether they are 
friends, teachers or other staff. I feel safe in my school and I know that if I don’t 
understand something I can always get the help I need. 
 
• What would make your school better?  
 The theme of race 
People should be respectful and nice, not hurting each other. They should be 
kind and not make fun of other people’s race or how they look. 
 
 The theme of school support 
Sometimes I occasionally see some fights or some rude comments and sometimes 
the teachers around don't help. If the teachers were more helpful and respectful 
and if someone was being bullied they would punish someone or at least help 
because at our school they don't really do anything. 
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Quantitative variables: 
 
• Racial discrimination (10.4%) 
• Social support 
Findings 
  Mann-Whitney’s U Z p 
Important adult support 117,272.00 4.05 < .001 
Family support 125,477.50 5.82 < .001 
Friend support 104,251.00 1.36 .174 
Neighbourhood connection 117,335.00 4.05 < .001 
Staff support in school 119,806.00 4.56 < .001 
Peer relations in school 124,077.00 5.45 < .001 
• In no comparison (except ‘friend support’) did the students who 
perceived racial discrimination report higher scores than those 
who did not.  
• In general, students who perceived that they were racially 
discriminated accrued significantly less quantity and lower quality 
of social support from family, neighbourhood, and school. 
Table 1. Social support reported by students who did not perceive racial 
discrimination vs. that reported by those who did 
Findings – zoom in on racially discriminated students 
Within the school boundary: 
 
Support from peers is significantly stronger than that from staff 
(Z = 7.65, p < .001, r = .62). 
 
Outside the school boundary: 
 
There is a gradual erosion from friend support, through family 
support and neighbourhood connection, to important adult 
support (test statistics = 27.07, p < .001).  
Theorisation 
 
• Race as a visible element of habitus 
 
Whether race should or is made to count or not, it does not simply 
appear or disappear as readily as might clothing or credential, or 
even accent and paralinguistic gestures (Luke, 2009).  
 
Habitus is “durably incorporated in the body in the form of 
permanent dispositions” (Bourdieu, 1993, p. 86).  
 
• Fields that recognise habitus as capital 
 
“A field is a structured social space, a field of forces, a force field”, 
which “contains people who dominate and people who are 
dominated” (Bourdieu, 2011, p. 40).  
 
The powerful others within a field can determine what to value and 
what to discriminate (Bourdieu, 1984). 
If animals appreciate ‘inter-racial’ friendship, 
shall we learn to do the same? 
